Pupil premium strategy statement — Kinsale Infant School 2025-26

This statement details our school’s use of pupil premium (and recovery premium) funding to help

improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year

and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

114

Proportion (%) of pupil premium eligible pupils

17% (19 pupils)

Academic year/years that our current pupil premium strategy 2025/26
plan covers
Date this statement was published December 2025

Date on which it will be reviewed

March 2026/July 2026

Statement authorised by

Stacey Coleman

Pupil premium lead

Emma Godwin

Governor / Trustee lead

Peter Balcombe

Funding overview

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year

Detail Amount
Pupil premium funding allocation this academic year £ 38990
Pupil premium (and recovery premium*) funding carried £0
forward from previous years (enter £0 if not applicable)

Total budget for this academic year £38990




Part A: Pupil premium strategy Statement of intent

At Kinsale Infant School, we use Pupil Premium funding to remove barriers to learning and
ensure every child can succeed. Our aim is to accelerate progress and raise attainment for
disadvantaged pupils so that their outcomes are comparable to those of their peers, both within
our school and nationally.

We are committed to closing the attainment gap by providing high-quality teaching, targeted
support and enriching opportunities. These will equip pupils with the skills and confidence they
need to thrive throughout their educational journey. We aim for all children to develop a love of
learning and be consistently ready to learn.

To achieve this, we have developed a carefully considered Pupil Premium strategy, rooted in

research and tailored to the needs of our school community. This strategy is underpinned by the

following principles:

e No “one-size-fits-all” interventions. Disadvantaged pupils have diverse needs so a blanket
approach would be ineffective, instead, we use evidence-based strategies and
individualised support to ensure funding has the greatest impact.

e High-quality teaching as the foundation. Research consistently shows that the quality of
teaching has the most significant influence on pupil outcomes. Marie Hamer MBE (2025)
states: “Effective teaching disproportionately benefits pupils from disadvantaged
backgrounds and those with SEND. Investing in developing expert teachers is our best
option.” Therefore, a major focus of our strategy is professional development for
teachers, ensuring every child benefits from excellent classroom practice.

e Supporting social and emotional learning (SEL). The Education Endowment Foundation
(EEF) highlights that strong social and emotional skills improve behaviour, mental health,
and academic performance—particularly for disadvantaged pupils. We prioritise SEL to
help all children become confident, resilient learners.

Our Context and Additional Priorities

e SEND needs: 42% of our Pupil Premium pupils have special educational needs. Our Pupil
Premium Lead works closely with the SENDCo to ensure these pupils receive the right
support.

e EAL learners: 37% of our Pupil Premium pupils speak English as an additional language.
We invest in targeted support for these pupils and their families.

e Long-term impact: We recognise that closing the attainment gap is a long-term process.
Early interventions in EYFS and KS1 are designed to secure accelerated progress at KS2
and beyond.

e Well-being first: Guided by Maslow’s Hierarchy of Needs, we prioritise pupils’ safety,
belonging, and well-being as the foundation for academic success.

Our Commitment

At Kinsale Infant School, we strive to ensure all children are happy learners who love coming to
school. We would like for every disadvantaged pupil to access the same educational
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opportunities as their peers and to develop the skills and learning behaviours needed to
succeed—both now and in the future.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged

pupils.

Challenge
number

Detail of challenge

1

In the 2024/25 academic year, 75% of pupils eligible for Pupil Premium achieved a
Good Level of Development (GLD) at the end of the Early Years Foundation Stage,
compared to 85% of their non-Pupil Premium peers.

25/26 On-entry teacher assessments show that our pupil premium children have

lower levels of physical development, particularly in the area of fine motor.

Year 1 data shows that Pupil premium children will need extra support and
practice to reach the expected standard in phonics.

Year 2 data shows that many pupil premium children will need additional support
to achieve greater depth in reading, writing, and maths.

Observations show that some of our Pupil Premium pupils need extra support to
develop positive learning behaviours and to build self-confidence and
self-esteem.

We know that when parents are involved in learning, children make better

progress (EEF, 2021). At Kinsale Infant School, we are working hard to strengthen
this partnership. 37% of our Pupil Premium pupils speak English as an Additional
Language (EAL), so we provide extra support to help overcome language barriers.

Attendance data shows that our Pupil premium children have lower attendance
when compared to other groups of children, end of 24/25 showed that pupil
premium children had attendance of 87% whilst whole school attendance was at
96%

Persistent absence was at 46% for our pupil premium pupils whilst the rest of the
school was at 9 %

Communication and language skills have been noted by teachers as an area that
our pupil premium pupils do not attain as highly as their non-pupil premium
peers.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how

we will measure whether they have been achieved.




Intended outcome

Success criteria

All Pupil Premium pupils will make
strong progress in the Early Years,
reducing the gap and ensuring
they are well-prepared for Year 1.

Regular tracking shows accelerated progress in prime
areas (Communication & Language, Physical
Development, PSED).

Pupil Premium pupils will develop
secure fine motor skills, enabling
them to write confidently and
access the full curriculum.

Pupil premium pupils access daily fine motor activities
(e.g., threading, cutting, pencil grip).

Teacher assessments show improved fine motor scores
by the end of Reception.

Pupils demonstrate correct pencil grip and control in
writing tasks by the end of EYFS.

All pupils will meet or exceed the
expected standard in phonics,
building a strong foundation for
reading and writing.

Phonics assessments show steady improvement for
pupil premium children.

Families receive home support packs and engagement is
tracked.

More pupils will achieve greater
depth in reading, writing, and
maths, equipping them for
success in Key Stage 2.

Increase in Pupil Premium pupils achieving greater
depth by at least 5% compared to previous year.

Pupils demonstrate confidence in reasoning and
problem-solving during observations.

Challenge tasks evident in books and monitored
through work scrutiny.

Pupils will develop resilience,
independence, and confidence,
leading to improved engagement
and progress.

Observations show increased engagement and
perseverance in challenging tasks for pupil premium
children.

Pupil premium voice surveys indicate improved
confidence and enjoyment of learning.

Reduction in incidents of low-level disengagement
recorded.

Families will be actively involved
in learning, and attendance for
disadvantaged pupils will improve
to be in line with their peers.

Attendance for Pupil Premium pupils rises to 94%+;
persistent absence reduces below 20%.

100% of Pupil Premium families attend at least one
learning workshop or meeting.

Home-school communication logs show regular
engagement.

Pupils will develop strong speech,
language, and communication
skills, supporting learning across
all areas.

All Pupil Premium pupils access targeted speech and
language interventions where needed.

Teacher assessments show improved expressive and
receptive language scores.

Pupils confidently use new vocabulary in class
discussions.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 12,300

enhance strategies to best
support our PP/ EAL
children in their learning.

odds of achieving a GLD are 0.67 (or 33%)
lower for EAL children compared to FLE
children...perhaps not surprisingly, at the
end of their first year of full-time education

Activity Evidence that supports this approach Challenge
number(s)
addressed

To upskills staff via effective Well trained and highly skilled teachers are 12347

professional development in | able to deliver high-quality teaching which

the areas of phonics, narrows the attainment gap. (Slater et al.

mastery and metacognition 2012)

to best support the needs of | |mproved teacher development will

our pupil premium cohort. positively impact on pupil attainment,

particular those from disadvantaged
backgrounds.(Sutton Trust, 2014)

To timetable experienced When not delivering structured interventions, | 1 2 3 4 7

and well-trained support teaching assistants should be used most

staff to work alongside effectively by developing “effective teams of

teachers to support pupil teachers and teaching assistants who

premium children, ensuring | understand their complementary roles” to

that pupil premium children | have the greatest impact within the

understand key concepts classroom. They should be deployed teaching

and that the learning is in ways that enable all pupils to access

embedded. high-quality teaching

Source -
https://educationendowmentfoundation.org.

k/ed ion-evid euid i /
ching-assistants

Pupil Premium Lead and SLT | Children thrive within environments that 123 45

to meet with teachers support their individual and diverse 67

regularly to discuss the development needs.

progress of pupil premium Source — Early Education (2021) Birth to 5

children and what we can Matters: Non-statutory guidance for the

do to further fill the gaps Early Years Foundation Stage

and enable greater

progress.

To complete EAL training to The Bell Foundation (2015) found that “the 123457



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

children from homes where they may have
had less exposure to English on average
achieve lower results.

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)

Budgeted cost: £16,740

premium children
with resources based
on their individual
interests/areas of
need to work with
during nurture
sessions.

and combine processes of development and
learning.

Children thrive within environments that support
their individual and diverse development needs.
Source — Early Education (2021) Birth to 5 Matters:
Non-statutory guidance for the Early Years
Foundation Stage.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Skilled staff to deliver Research on TAs delivering targeted interventions 123 47

high quality, in one-to-one or small group settings shows a

structured and consistent impact on attainment of approximately

targeted interventions | three to four additional months’ progress (effect

to meet the needs of size 0.2-0.3).

pupil premium pupils | selecting interventions | EEF

including Fine motor,

Phonics, Speech and

language.

To provide pupil Open-ended resources enable children to access 1234

To conduct termly
learning walks and talk
to pupil premium
children to explore
and evidence how
they are being
supported in class
(and during Forest
School).

‘Schools with a strong commitment to pupil voice
have reported many positive outcomes. These
include a reduction in exclusions, better behaviour,
better relationships across the whole-school
community, and improving attainment and
attendance’

Source -
https://mentallyhealthyschools.org.uk/whole-scho
ol-approach/pupil-voice/

Learning walks allow SLT “to get a clear picture of
what's happening across the school in terms of
quality of provision, to drill down into a particular
aspect of provision and to identify training needs
and areas for professional development.”

Source -

https://schoolleaders.thekeysupport.com/staff/perf



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/selecting-interventions
https://mentallyhealthyschools.org.uk/whole-school-approach/pupil-voice/
https://mentallyhealthyschools.org.uk/whole-school-approach/pupil-voice/
https://schoolleaders.thekeysupport.com/staff/performance-management/lesson-observations/how-plan-learning-walk/

ormance-management/lesson-observations/how-pl

an-learning-walk/

All disadvantaged On average, one to one tuition is very effective at 12347
children to be read improving pupil outcomes. One to one tuition
with, individually at might be an effective strategy for providing
least weekly in targeted support for pupils that are identified as
addition to our core having low prior attainment or are struggling in
reading offer. particular areas.
Source -
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/one-to-
one-tuition
To deliver sensory Evidence from EEF’s Teaching and Learning Toolkit 47
circuits and SEL suggests that effective SEL can lead to learning
sessions by gains of +4 months over the course of a year.
appropriately trained
teaching assistants, to
our pupil premium
children, to aid
regulation and social
and emotional
literacy.
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £9,950
Activity Evidence that supports this approach Challenge
number(s)
addressed
To run an additional 6 Children thrive within environments that support 147

weeks of Forest School
sessions for Pupil
premium children to
support development of
SEMH and Speaking and
listening Skills.

their individual and diverse development needs.
Enabling Environments offer children security,
comfort, choice, engagement, and opportunity.
Children’s learning is best supported when they
have opportunities which allow for movement and
action, creativity and imagination, independence,
and collaboration.

Time outdoors benefits children by offering unique
opportunities.

Source — Early Education (2021) Birth to 5 Matters:
Non-statutory guidance for the Early Years
Foundation Stage.

A growing body of research evidence has
demonstrated the benefits of Forest School
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https://schoolleaders.thekeysupport.com/staff/performance-management/lesson-observations/how-plan-learning-walk/
https://schoolleaders.thekeysupport.com/staff/performance-management/lesson-observations/how-plan-learning-walk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

including improvements in: Social and emotional
development, academic attainment, school
attendance and environmental attitude and
knowledge.

Source - Forest School for Wellbeing: Supporting
children and young people with social and
emotional needs. (2021) Harriet Menter and Lucy
Tiplady

Increase parental Parental engagement has a positive impact on 1234567
engagement by holding average of 4 months additional progress. Parental
termly parental engagement strategies are typically
engagement more effective with parents of very young
workshops/videos/sessi | children.
ons Source -
https://educationendowmentfoundation.org.uk/e
tion-evidence/teaching-learning-toolkit/par
ntal-engagement
To raise parental There is evidence to suggest that regular school 1234567
awareness of pupil attendance is a key mechanism to support
premium children’s children and young people's educational,
attendance and the economic and social outcomes. Schools can
impact of facilitate positive peer relationships, which
non-attendance via contributes to better mental health and wellbeing.
additional 1:1 Attendance at school is crucial to prepare young
supportive meetings people for successful transition to adulthood, and
and advice based on to support their longer term economic and social
data and attendance participation in society. There is
research with also evidence that the students with the highest
attendance lead in attendance throughout their time in school gain
school. the best GCSE and A level results.
https://educationhub.blog.gov.uk/2023/09/28/w
hat-are-ghost-children-and-why-is-school-attenda
nce-important/ (2023)
To provide financial Schools can respond to the complexity of 56
support to families to disadvantaged pupils’ needs by employing
access breakfast/after strategies specifically targeted at supporting
school club, trips, pupils from disadvantaged backgrounds.
school uniforms and Source - Supporting the attainment of
extra-curricular clubs disadvantaged pupils Briefing for school leaders
(2015) DFE.
To increase parental Parental engagement has a positive impact on 1234567

engagement and
support effective
communication using
Tapestry

average of 4 months additional progress. Parental
engagement strategies are typically more
effective with parents of very young children.

Source -
https://educationendowmentfoundation.org.uk/e



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://explore-education-statistics.service.gov.uk/find-statistics/the-link-between-absence-and-attainment-at-ks2-and-ks4
https://educationhub.blog.gov.uk/2023/09/28/what-are-ghost-children-and-why-is-school-attendance-important/
https://educationhub.blog.gov.uk/2023/09/28/what-are-ghost-children-and-why-is-school-attendance-important/
https://educationhub.blog.gov.uk/2023/09/28/what-are-ghost-children-and-why-is-school-attendance-important/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

ducation-evidence/teaching-learning-toolkit/pare

ntal-engagement

To maintain and further
develop the Sensory
Garden and Sensory
Room to support pupil
premium children’s
SEMH

Children thrive within environments that support
their individual and diverse development needs.
Enabling Environments offer children security,
comfort, choice, engagement and opportunity.
Children’s learning is best supported when they
have opportunities which allow for movement and
action, creativity and imagination, independence
and collaboration. Time outdoors benefits children
by offering unique opportunities. Open-ended
resources enable children to access and combine
processes of development and learning. Inclusive
spaces are nurturing and supportive of all children.
Within an enabling environment, knowledgeable
practitioners optimise the development and
learning potential of every child.

Source — Early Education (2021) Birth to 5 Matters:
Non-statutory guidance for the Early Years
Foundation Stage

147

To develop the role of a
‘Play Lead’ to support
pupil premium children’s
SEMH and social skills.

Baines and Blatchford (2019) suggest that, given
the importance of the quality of playtimes for
children and schools, the supervision of playtimes
should be given as much attention as the
supervision of the classroom.

1467

To hold workshops,
meetings and to provide
resources to ensure
parents are familiar with
the ELS phonics
programme to allow
them to support their
child’s learning at home.

Parental engagement has a positive impact on
average of 4 months additional progress. Parental
engagement strategies are typically more
effective with parents of very young children.

Source -
https://educationendowmentfoundation.org.uk/e
ducation-evidence/teaching-learning-toolkit/pare
ntal-engagement

123457

To effectively signpost
pupil premium parents
and carers that need
assistance to
appropriate support
providers.

Noticing when parents/carers are in distress and
considering how it may be impacting on their
child’s learning. In a study, parents said that
discussions with school staff on children and young
people’s wellbeing and progress had been a major
prompt to getting help for themselves.

Source -
https://mentallyhealthyschools.org.uk/whole-scho
ol-approach/parentcarer-engagement/

56

Ensure pupil premium
children are accessing
the school library during
their allocated times to
enhance reading for

Evidence suggests that there is a positive
relationship between reading frequency, reading
enjoyment and attainment (Clark 2011; Clark and
Douglas 2011)

12347



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://mentallyhealthyschools.org.uk/whole-school-approach/parentcarer-engagement/
https://mentallyhealthyschools.org.uk/whole-school-approach/parentcarer-engagement/

enjoyment at school and
home. Develop links
with the local library
further.

Reading for pleasure can support reading, and
wider literacy, skills, wellbeing, empathy,
confidence and aptitude for learning. (Literacy
Trust, 2024)

To purchase resources to
support pupil premium
children’s wellbeing and
enthusiasm towards
learning.

EEF suggests that effective classroom management
can reduce challenging behaviour, pupil
disengagement, bullying and aggression.
Reinforcements programmes based on pupils
gaining rewards can be effective when part of a
broader classroom management strategy.

To collaboratively
monitor the well-being
of pupil premium
children and their
families through the use
of CPOMS

By using CPOMS as a record keeping tool, it helps
staff to ensure that all recording is first hand and is
a holistic view of the child/young person. “All
organisations that work with or come into contact
with children should have safequarding policies
and procedures in place to help them keep children
safe. Setting up and following good safequarding
policies and procedures means children are safe
from adults and other children who might pose a
risk.” (NSPCC 2024)

Total budgeted cost: £ £38,990
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Part B: Review of the previous academic year: Outcomes for disadvantaged pupils

To raise the attainment and progress of disadvantaged pupil and reduce the gap between the
percentage of disadvantaged and non-disadvantaged pupils reaching age related expectations at
the end of EYFS and KS1.

- Children achieving their GLD: Pupil Premium Pupils 67% (nat 23/24 51.5%) vs Non-Pupil
Premium Pupils 85% (nat 23/24 70%). Our gap is significantly closer than the national data.
- Children passing their phonics screening in Year 1: Pupil Premium Pupils 44% (national 2024
68%) vs Non-Pupil Premium Pupils 95%. (National data for all — 80% 2024)
- Children working at the expected level and above in Year 2;
Reading - Pupil Premium 29% vs Non-Pupil Premium 71%
Writing — Pupil Premium 29% vs Non-Pupil Premium 68%
Maths: - Pupil Premium 43% vs Non-Pupil Premium: 76%
Although there is a significant attainment gap between our PP and Non PP pupils, the majority of
our PP pupils have made excellent progress from their starting points. This data also does not
reflect the progress that our PP pupils have made with regards to improved levels of confidence,
emotional resilience and well -being.
NB - (Y1: 9 PP chn - 6 out of 9 are on SEND Register or EAL). (Y2:7 PP chn - 4 out of 7 are on SEND
Register and/or EAL).

Improve SEMH and readiness to learn, impact well-being and therefore progress and attainment.
This includes signposting and supporting carers in need, to ensure children are less vulnerable to
SEMH needs of family members.

- The school uses a RSHE scheme of work, called “Jigsaw.” It is a whole-school approach
programme with weekly lesson plans, providing all teaching resources to help teachers
confidently teach a well-being curriculum. The programme teaches children and young
people emotional literacy, social skills, lifelong skills, RSE/RSHE and resilience in an
age-appropriate manner.

- Forest schools, which focuses on social and emotional needs and developing speech and
language skills, supported children’s wellbeing and gave many an opportunity to shine in a
non-academic setting. All KS1 pupil premium children received additional forest school
sessions, these sessions also supported EAL children. The impact on their confidence and
wellbeing was noticeable in class. Small board games/speaking and listening groups have
also been offered for children as an alternative to Forest School.

- Lego Therapy - This has been reported to have positively impacted behavior and emotional
regulation of children.

- The “Rainbow Room” (sensory room) continues to be accessed by children as need
throughout the day.

- The Sensory Garden has been used throughout the year to give children a safe space and to
help with regulation of emotions.

- This year we have worked closely with the School and Community Team (SCP). This team has
been working with families to support them in various ways. They have also been to school
to work with children in small groups. We will continue to work with SCP and signpost
parent in the new academic year.

- Our New Pastoral Lead has supported children that may be struggling emotionally but has
also supported families to provide help and guidance with any difficulties they may be
facing. The Pastoral Lead offers appointments to parents throughout the week and is also
sign-posted to by teachers. She has continued to develop existing relationships with families
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and build new ones with families joining our school. This has had a positive impact
throughout the school.

Increase parental engagement and investment from disadvantaged families, with a greater focus on
EAL families.

- All year groups have tapestry so communication with parents has been made easier. All
teachers and TAs speak regularly to pupil premium parents during pick up and drop offs,
building good relationships and sharing as many positives as possible. They also speak to
them about any events or things that may be needed in school to ensure they know what is
happening. When organising classes for the new academic year, we have been mindful in
trying to keep specific children with specific teachers to allow positive relationships and
open communication to continue.

- We have held 2 family learning events this year, primarily for Pupil Premium families, but
also selected EAL and families with children working within our lowest 20% of attainers.
These have been linked to JONK (Joy of Not Knowing) to develop learning behaviours, and
Physical Development and Communication Skills Both sessions had good attendance and
very positive feedback from parents and children that attended. Feedback has suggested
that further workshops would be useful, so these will be planned for in the near future.
These will be based on the needs of our pupils.

- KS1 have held learning workshops, in which parents have watched taught sessions and then
had the chance to work with their child for the follow-up. KS1 families have also been
invited to ‘Celebrations of Learning’ to allow children to share their achievements and
learning with their families.

Increase enrichment opportunities (in-school and extra-curricular) to enhance children’s

understanding of the wider world and cultural experiences, raising pupil aspirations for themselves.

- Year 2 residential trip was accessible to all through pupil premium parents liaising with school
to share payment.

- One pupil premium child each term has Rocksteady funded through pupil premium funding.

- There was also the option to support PP children by partially or fully funding other school trips
during the year. All year groups participated in at least one trip this academic year.

- Funds were also available for any PP pupils who needed uniform or other resources so that
they could access all elements of school life, including discos etc.

Volunteers within the school have been utilised to listen to pupil premium children read weekly.

This will continue to be a focus for volunteers within school.

The Pupil Premium Lead has conducted regular learning walks. The PP Lead and wider SLT have met
with teachers to discuss the needs of premium children and strategies to accelerate progress. These
strategies will be regularly reviewed throughout the next academic year.

- ‘All About Me’ and ‘Wishes and Feelings’ are completed by every Pupil Premium child to help
us learn more about individuals.

- Sign posting to the Big Norfolk Holiday Fun Program has assisted parents with booking onto
free provision to summer activities.

- Opportunities are provided by the school to allow children to engage with the “10 things to do
before the summer” challenge, if there are not the opportunities to do so at home.
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