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The Board of Trustees, CEO and Strategic team are committed to safeguarding and promoting 
the welfare of children and young people and requires all staff and volunteers to demonstrate 

this commitment in every aspect of their work. 

 
 

 

This policy was created and ratified by the Trust 
Board on: 

8 November 2022 

The policy owner is: 
  The Systemic and Strategic Lead for 

Attachment and Trauma  
This policy will be reviewed by the Trust Board in: 
(unless earlier review is recommended by the 
Trust) 

December 2023 

Policy Version: V2.1 

 
 

Signed by the Chair of the Board of Trustees: 

 
John Smith 
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Introduction 

At Wensum Trust we understand the importance of promoting positive mental health and wellbeing for our 
whole school community; our children, families and staff. 

Our vision is to… work together to help every child to develop into high achieving, confident, healthy, caring and 
resilient members of their family and community; creating a pathway to support their career aspirations, 
independence and contribution to society. 
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1. Values 

We value the need to develop positive relationships with every child and every family in order to achieve this 
vision. We aim to work together to understand and respond to individual circumstances regardless of 
background or early life adversities, and to offer the appropriate care during challenges along the way. 

Mental health problems can affect children and adults at any time in their life, but some individuals and groups 
have been shown to be at more risk of developing mental health problems than others. Early life experiences 
and changes in lifestyles, can result in a predisposition to stress and fear related behaviours, influencing mental 
health and wellbeing. Children’s mental health is a crucial factor in their overall wellbeing and can affect their 
learning, achievement, health and behaviour. Persistent challenging behaviour is often how children 
communicate that something is wrong - or is a sign that they may be in distress. 

The Department for Education (DfE) has identified that Children in Need, looked-after children and previously 
looked-after children are more likely to have Special Educational Needs and Disabilities (SEND) and to experience 
the challenge of social, emotional and mental health issues than their peers. Their experiences can have wide-
ranging impact on; the way they relate to others, their behaviour, their emotional regulation skills, their social 
skills and their academic skills. Schools therefore have a central role to play: 

“The role that schools play in promoting the resilience of their pupils is particularly important for children with 
less supportive home lives, who may not have a trusted adult they can talk to. Schools should be a safe and 
affirming place for children where they can develop a sense of belonging and feel able to trust and talk openly 
with adults about their problems” – DfE 2018 

The DfE has also identified a list of factors that increase the likelihood of mental health difficulties, together with 
key protective factors that can enable all children to be resilient when they encounter challenges (Mental health 
and behaviour in schools November 2018). The balance between the risk and protective factors is most likely to 
be disrupted when difficult events, such as trauma and adversity happen in children’s lives. 

The Special Educational Needs and Disabilities (SEND) Code of Practice identifies Social, Emotional and Mental 
Health as one of the four areas of Special Educational Need. 

The Wensum Trust views good mental health as having the capacity to live a full and productive life including 
the ability to: 
 

 Feel safe and valued 

 Feel, express and manage a range of positive and negative emotions 

 Form and maintain trusting relationships with others 

 Learn and achieve 

 Cope with change and uncertainty 

 Enjoy friendships 

 Feel a sense of belonging 

 Develop talents, social and life skills 

 Meet challenges, solve problems - build resilience 

In addition to promoting positive mental health and wellbeing, we aim to recognise and respond to mental ill 
health and poor wellbeing through additional and/or specialist support. We understand that anyone and 
everyone may need additional support. Positive mental health is everybody’s responsibility and we all have a 
role to play. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/755135/Mental_health_and_behaviour_in_schools__.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/755135/Mental_health_and_behaviour_in_schools__.pdf
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2. Understanding the Importance of Relationships 

We understand the complex interplay of many factors in promoting good mental health and therefore aim to 
support the development of the protective factors which build resilience to mental health problems. 
 

Positive relationships in schools are central to the wellbeing of children, their families and staff and underpin 
an effective learning environment. There is now a wealth of research on the importance of connectedness in 
schools and on the specific qualities of in-school relationships that promote effective education. 

“Being able to feel safe with other people is probably the single most important aspect of mental health; safe 
connections are fundamental to meaningful and satisfying lives.” – (Bessel van der Kolk, 2014) 

Fundamental to our aims therefore is our ‘Relational Approach’ - a pro-active trust wide approach to 
developing positive relationships with all our children, our families and all adults. This is implemented  by 
every member of our academies: 

Relational – ‘Being mindful of our relationship with all children and adults, and using opportunities to support 
them by forming and sustaining quality relationships’. 

3. Policy Aims 

The aim of our policy is to demonstrate our commitment to the mental health of our staff and children and 
inform our individual academies’ whole school approaches and policies - in particular Behaviour and 
Emotional Regulation Policies. 
 

We will always: 
 

 Help children to understand and manage their emotions and social experiences 

 Help children to form and maintain positive relationships 

 Be curious and accepting of behaviour, ensuring children feel comfortable sharing worries with  

 adults 

 Encourage children to be confident; help promote their self-esteem, their self-identity and  

 optimism 

 Help children to develop resilience and ways of coping with setbacks 

 Help children learn how they can maintain positive mental health and where they can go  

 if they need help and support 

 Recognise the importance of promoting the mental health and wellbeing of all staff 

 
Emotion Coaching 
 

All Wensum Trust staff are trained to use Emotion Coaching, to support children to understand, regulate and 
reflect on their emotions and behaviour. 
 

Emotional Regulation is defined as: 
 

“…the process by which individuals influence which emotions they have, when they have them, 
and how they experience and express their feelings”. 
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Emotion coaching is defined by Emotion Coaching UK as: 
 

“…a communication strategy which supports young people to self-regulate and manage their stress 
responses” 
 

We will always promote a safe and healthy environment by: 
 

 Ensuring an ethos, consistent policies and behaviours that support mental health and resilience. 

 Ensuring our staff are always positive role models for our children. 

 Promoting positive physical, mental health and emotional wellbeing in all children and staff. 

 Raising awareness amongst staff and children about mental health issues; their signs and symptoms. 

 Making our classrooms and the wider school environment safe, accessible, comfortable and  

 welcoming for our children, families, and staff. 

 Providing quiet (as much as possible in a busy school) places of safety and available trusted adults to  

 support emotional regulation. 

 Understanding children’s early life stories and specific difficulties. 

 Helping every child learn and succeed by identifying specific needs, providing engaging curriculums, 

differentiating, fostering new interests and strengths and building life and interpersonal  skills. 

 Celebrating academic, non-academic and other achievements. 

 Preparing and supporting children for transitions to new schools and times of change. 

 Training staff to develop and be confident in their knowledge of mental health and wellbeing. 

 Supporting staff who struggle with their own mental health and emotional wellbeing by providing  

 access to an employee assistance counselling and advice service. 

 Recognising the impact on all adults of caring for and working with traumatised children  or those  

 that display extremely challenging behaviours and understanding that secondary trauma and 

compassion fatigue is possible. 
 

We will support and involve our families by: 
 

 Working in partnership with parents, sharing knowledge and experiences of their child in order to 

problem solve together. 

 Working with specialist services where necessary to plan early support for children, including to  

 ensure the basics are in place – a safe home, food, sleep, a healthy life style etc. 

 Teaching families to understand and manage their children’s emotions through the principles of  

 emotion coaching, either through organised training sessions or through coaching. 

 Providing information for parents and carers to access support for their own mental health needs. 
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4. Related Policies and Documents 
 School Behaviour and Emotion Regulation Policies 

 School Accessibility Plans 

 School Equality Plans 

 Trust Equality Policy 

 School SEND Policy 

 School RSE Policy 

 School Safeguarding Inc. Child Protection Policy 

 School Looked After Children Policy 

 Trust Flexible Working Policy 

 Trust Staff Code of Conduct 

 DfE Early Career Teacher Framework 

 DfE Teacher Standards 

5. Identifying Needs and Warning Signs of Poor Mental Health, Poor Wellbeing or 
Emotional Dysregulation 

The World Health Organisation (WHO) describe good mental health as: 
 

“A state of wellbeing in which the individual realizes his or her own abilities, can cope with the normal 
stresses of life, can work productively and fruitfully, and is able to make a contribution to his or her 
community” 
 
Wellbeing is defined as: 
 
“The state of being comfortable, healthy, or happy. ......................... Even though happiness is an integral part 
of your personal wellness, it includes other things such as the fulfilment of long-term goals, your 
sense of purpose and how in control you feel in life” 
 
 

Warning signs will always be taken seriously and staff will communicate these to the appropriate person 
whether their concerns be regarding children or staff. They may include the following: 
 

 Physical signs of harm 

 Changes in eating and sleeping habits 

 Increased isolation from friends and family and becoming socially withdrawn 

 Changes in mood 

 Changes in behaviour 

 Talking and/or joking about self-harm and/or suicide 

 Drug and alcohol abuse 

 Feelings of failure, uselessness, and loss of hope 

 Secretive behaviour 

 Negative behaviour patterns, e.g., disruption, angry outbursts, anxiety, withdrawn 

 Failure to regulate behaviour and emotions 
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Staff will also be able to identify a range of issues, including: 
 

 Attendance and absenteeism 

 Punctuality and lateness 

 Changes in educational attainment and attitude towards education 

 Family and relationship problems 

 Any additional needs arising from difficulties that may impact a child or colleague’s mental health  

 and wellbeing, such as bereavement, family circumstances and health difficulties 
 

6. Philosophy and Approach – Understanding Behaviour 
 

Thinking of a child as behaving badly disposes you to think of punishment. Thinking of a child as struggling to 
handle something difficult encourages you to help them through their distress. 
 

Our intention is to provide a framework that is helpful to schools when developing their school’s 
Behaviour and Emotional Regulation Policy and not to dictate certain practices or to go into detailed 
specifics. It is expected that schools will carefully look at their current behaviour policies, processes and 
practice, and review whether these are consistent with this policy. 
 

We do however promote certain approaches in this guidance (e.g., taking a non-judgemental, curious, and 
holistic stance when trying to make sense of behaviour; ensuring opportunities for reparation, especially 
following a fixed period of suspension. We also warn against certain practices that can be emotionally harmful 
(e.g. public shaming - both verbal and non-verbal - including the use of sad faces against names on classroom 
boards). Key premises of our approach include: 
 

 Putting relationships first. This requires a school ethos that promotes strong relationships between 

staff, children and their parents/carers. It also relies on creating a positive school culture and climate 

that fosters connection, inclusion, respect and value for all members of the school community. 

 Understanding behaviour is a form of communication. The change in terminology in the  2014 Code of 

Practice of Special Educational Needs (SEN) - which replaces the Behaviour and Social Difficulties 

(BESD) with Social, Emotional, and Mental Health (SEMH) difficulties – helps to promote a shift towards 

viewing behaviour as a communication of an emotional need (whether conscious or unconscious), and 

responding accordingly. This is also evidenced in the Statutory Framework for the Early Years 

Foundation stage 2021 and the Early Career Teacher Framework Standards 2021. 

 Understanding what the stress response can look like in children and adults – (See Beacon House 

Resources https://beaconhouse.org.uk/resources/ 

 Knowing our children. It is vital that we see children as individuals, taking steps to understand their life 

story and lived experiences; understanding they have had a unique set of circumstances and 

experiences; have individual strengths, interests, weaknesses and triggers and may be at 

developmentally younger emotional and social stages. 

 

“Managing a child’s misbehaviour does not necessarily lead to that child learning: they may be quieter, 
but not necessarily engaging with the content of the lesson. Instead, research suggests that when children 
improve their learning behaviours, this skill set can improve both academic achievement and cognitive 
ability.” – (Improving Behaviour in Schools EEF, 2020, p. 16). 
 

https://beaconhouse.org.uk/resources/
https://educationendowmentfoundation.org.uk/public/files/Publications/Behaviour/EEF_Improving_behaviour_in_schools_Report.pdf
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 A learning behaviour is any behaviour that is necessary in order for a child to learn effectively in a group 
setting or classroom and be a ‘self-regulated learner’ i.e., emotional regulation (managing strong 
feelings e.g., shame, sadness, anxiety, frustration, excitement and anger), attention skills, executive 
functioning skills, forming trusting relationships, social skills, sensory processing difficulties and coping 
with transitions and change. Identifying needs and key skill deficits will enable a child to be supported 
appropriately, which in turn will reduce their fear and stress levels. 

 Knowing not all behaviours are a matter of ‘choice’ and not all factors linked to the behaviour of  

 children are within their control. When rules have been broken, the child should be supported to  

 reflect, repair and problem solve to help them meet rules and expectations. Consequences will still be 

applied wherever appropriate, in line with school policies, however, individual circumstances will be 

considered. 

 Being ‘fair’ is not about everyone getting the same (equality) but about everyone getting  what they  

 need (equity). 

 Taking a non-judgmental, curious and empathic attitude towards behaviour. We encourage all  

 adults in schools to respond in a way that focuses on the feelings and emotions that might drive certain 

behaviour, rather than the behaviour itself. Behaviour (whether it is disruptive, aggressive, hyperactive, 

anxious, depressed or otherwise) may be the result of a current or childhood trauma, relate to unmet 

mental health needs, such as anxiety or an unidentified learning difficulty. Children with behavioural 

difficulties therefore need to be regarded as vulnerable rather than troublesome, and we all have a duty 

to explore this vulnerability. 

 Maintaining clear boundaries and expectations around behaviour. Changing how we respond to  

 behaviour does not mean not having expectations, routines or structure. In order to help children feel 

safe, their educational environment needs to be high in both nurture and structure. Children working at 

younger developmental social and emotional stages may need support to understand and meet our 

rules and expectations. We therefore need to scaffold and model all learning – social, emotional, 

academic and behaviour. 

 Understanding children’s individual strengths, interests and needs and providing curriculums that  

 help to engage these. All children, but in particular those children classed as disadvantaged should be 

encouraged to access activities, hobbies and sports to identify and build on talents, build self-esteem, 

self-identity and help them feel that they belong. 

 Providing children with predictable routines, expectations and responses to behaviour.  

  These must be in place and modelled appropriately, within the context of a safe and caring school  

 environment. 

 Always viewing behaviour systemically and within the context of important relationships. 

 Encouraging parental engagement and involvement is absolutely crucial when addressing and planning 

support for a child’s SEMH needs. “The parent-child connection is the most powerful mental health 

intervention known to mankind” (Bessel van der Kolk, 2014) 

 Knowing that a Whole School Approach starts with creating an inclusive and positive school ethos  

 around behaviour and is something that must be driven by a schools’ senior leaders in order to be 

endorsed by, and embedded across, the whole school community. 

 A belief that this approach must include and is the responsibility of every member of staff. 

 Knowing that research suggests that when schools place a strong emphasis upon the emotional health and 

wellbeing of all members of the school community, and this ethos is driven by the school’s senior leadership 

team and is evident in practice, this leads to better outcomes for all – e.g. staff retention, pupil attendance 

and attainment, positive home-school relationships (Banerjee, R., Weare, K., & Farr, W. (2014). 

 Preparing and supporting children for all transitions whether these are during the course of the day, to new 

schools or times of change. 
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7. Sustaining our Approach 
 All staff to have an understanding of the impact of attachment and trauma difficulties, the stress    

 response, self-regulation and executive function difficulties. 

 All staff will receive Emotion Coaching Training. 

 New staff will receive Emotion Coaching training as part of their induction. 

 All staff will maintain a reflective and evaluative approach enabling them to continuously improve  

 their skills and approaches in supporting children. 

 School leaders and the Trust will support staff with additional training and support as required. 

 Relational Leaders training will be used to support leaders in developing our approach. 

 We will support staff to access additional training to support them to become qualified and effective  

      Emotion Coaching Practitioner Trainers. 

 We will look to support children in need of specialist help by engaging with specialists to provide  

 regulated therapeutic support, at the earliest opportunity. 

 We understand that the identity and mental health of people from minority groups who are  

 exposed to discrimination and social exclusion based on race, socio-economic backgrounds, disabilities, 

gender and sexual orientation, is more likely to be impacted and in different ways. We will, therefore, 

ensure our curriculums enable all children to value diversity from the earliest opportunity. 

 We will continue to look to engage children’s individual learning needs by organising different  

 learning opportunities through extra-curricular activities, events, visits and trips as deemed 

appropriate by the school. 

 We will continue to look to engage children’s individual learning needs by organising different  

 learning opportunities through our Strategic Partners. 


